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ERRATUM 


Please  note  that  page  8 of  this  Bulletin  contains  an  error.  In  the  Description 
section  the  sentence  should  read:  Students  may  use  an  electronic  English 
language  dictionary  and  a thesaurus  while  writing  Part  A. 
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Purpose  of  the  Bulletin 


The  purpose  of  this  bulletin  is  to  provide  students  and  teachers  of 
English  30  with  information  about  the  diploma  examinations 
scheduled  for  1996. 

This  bulletin  includes 

• descriptions  of  the  English  30  diploma  examinations  that  will  be 
administered  in  January,  June,  and  August  of  1996 

• the  objectives  to  be  tested 

• the  blueprints  for  the  written-response  and  reading  parts  of  the 
examinations 

• the  scoring  criteria  that  will  be  applied  by  markers  to  student 
writing  in  1996 

• suggestions  for  students  about  writing  the  examinations 

• descriptions  of  the  acceptable  standard  and  the  standard  of 
excellence 

We  rely  on  teachers  to  share  the  contents  of  this  bulletin  with  their 
students,  particularly  the  Reminders  to  Students  and  Suggestions  for 
Students  sections  and  the  scoring  criteria. 

The  information  in  this  bulletin  applies  to  the  1995-96  school  term. 
The  bulletin  will  be  updated  in  September  1996. 

If  you  have  questions  or  comments  about  the  contents  of  this 
bulletin,  please  contact  one  of  the  following  persons: 

Elana  J.  Scraba,  Assistant  Director  Student  Evaluation  Branch 

Humanities  Diploma  Examinations  Alberta  Education 


Teachers  may  also  wish  to  refer  to  the  document  entitled  General 
Information  Bulletin,  Diploma  Examinations  Program  (1995-96 
School  Yearj,  which  provides  administrative  information  about  the 
diploma  examinations  for  1996.  This  publication  has  been 
distributed  to  all  senior  high  school  principals. 


Gail  Gates 

English  30  Examination  Manager 


Devonian  Building,  West  Tower 
11160  Jasper  Avenue 
Edmonton,  Alberta  T5K  0L2 


Mary  Lou  Campbell 
English  30  Examiner 


Telephone:  403-427-0010 
Fax:  403-422-4200 
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Important  Dates  in  1996 

Administration  of  the  English  30  Diploma  Examination 


Date 

Time* 

Examination 

Friday,  January  19 
Thursday,  January  25 

9:00-11:30  A.M. 
9:00-11:00  A.M. 

Part  A:  Written  Response 
PartB:  Reading 

Thursday,  June  20 
Monday,  June  24 

9:00-11:30  A.M. 
9:00-11:00  A.M. 

Part  A:  Written  Response 
Part  B:  Reading 

Monday,  August  12 

9:00-11:30  A.M. 
1:00-3:00  P.M. 

Part  A:  Written  Response 
Part  B:  Reading 

* Part  A is  designed  for  a writing  time  of  2 1/2  hours.  Part  B is 
designed  for  a writing  time  of  2 hours.  Students  will  have  an 
additional  1/2  hour  to  complete  each  part  of  the  examination. 


Scoring  of  the  Examination** 


Examination 

Administration 

Group 

Leaders 

Markers 

Third 

Readers 

January  1996 

Jan.  31 

Feb.  1 to  4 

Feb.  5-6 

June  1996 

July  2 

July  3 to  7 

July  8-9 

August  1996 

N/A 

August  15-16 

August  17 

**  Dates  will  be  confirmed  with  markers  by  telephone. 


2 


Notes  of  Interest 


Assignment  Titles 

Please  note  that  the  former  MINOR  ASSIGNMENT  will  henceforth 
be  named  READER’S  RESPONSE  TO  LITERATURE 
ASSIGNMENT.  The  former  MAJOR  ASSIGNMENT  will  be 
named  MAJOR  LITERATURE  COMPOSITION  ASSIGNMENT. 

Student  Newsletter 


A Student  newsletter  entitled  Students  First:  A Guide  for  Students 
Preparing  to  Write  the  English  30  Diploma  Examination  will 
be  available  for  students  in  the  fall  of  1995.  This  newsletter 
contains  some  of  the  suggestions  to  students  that  are  included  in  this 
bulletin,  as  well  as  other  exam  preparation  and  exam  writing 
suggestions. 

Rewrite  Fee  for  Diploma  Examinations 

Beginning  in  January  1996,  students  who  have  previously  written  an 
English  30  Diploma  Examination,  and  who  wish  to  rewrite,  will  be 
expected  to  pay  a $25.00  + G.S.T.  rewrite  fee. 

Additional  References  Part  A:  Written  Response 

Students  writing  the  Part  A:  Written  Response  English  30  Diploma 
Examinations  in  1996  will  be  allowed  to  use  the  following 
references: 

• a print  or  electronic  dictionary  (English  language  and/or 
translation) 

• a thesaurus 

• an  authorized  writing  handbook  (for  example.  The  Canadian 
Writer's  Handbook,  Prentice  Hall) 

Word-Processed  Examinations 

Students  who  normally  use  a word  processor  for  extended  writing 
may  choose  to  write  Part  A:  Written  Response  on  a word  processor 
provided  schools  follow  the  directives  in  the  Policy  for  Writing 
Diploma  Examinations  with  Word  Processors.  The  complete  policy 
is  in  the  1995-96  School  Year  General  Information  Bulletin  Diploma 
Examination  Programs. 
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Reminders  to  Students 


Rescores 

You  may  request  a rescoring  of  your  examination  if  you  believe  that 
the  mark  you  have  received  is  not  appropriate.  Before  applying  for  a 
rescoring,  be  sure  to  check  your  Diploma  Examination  Results 
statement  to  find  out  the  distribution  of  your  marks.  Your  mark  on 
the  machine-scored  section  is  not  likely  to  change,  but  your  mark  on 
the  teacher-scored  section  could  change  slightly.  Remember  that  the 
rescored  mark  will  be  your  final  mark  whether  it  increases  or 
decreases. 

Children  in  Need  of 
Protective  Services 

If  you  are  under  18  years  of  age  and  have  indicated  in  your  writing 
that  you  are  a victim  of  physical  or  sexual  abuse,  the  markers  are 
required  by  law  to  refer  your  paper  to  Social  Services.  Social  Services 
is  required  to  investigate  situations  that  suggest  that  children  might 
require  protection. 

Plagiarism 

The  model  responses  in  the  Samples  of  Students'  Writing  documents 
have  been  provided  for  instructional  purposes  only.  If  you  memorize 
sections  from  these  responses  and  use  them  while  writing  Part  A,  you 
will  be  guilty  of  plagiarism  and  will  be  in  breach  of  examination, 
regulations. 

Reminders  to  Teachers 


Preparing  Students  to  Write 

Samples  of  Students'  Writing  from  the  January  and  June  1995  English 
30  examinations  will  be  mailed  to  schools  early  this  fall. 

Part  A Scoring  Criteria 
for  1996 

The  scoring  criteria  for  1996  are  on  pages  14  to  21. 

Information  for  Markers 


Qualifications 

Part  A:  Written  Response  is  scored  by  English  30  teachers  selected 
from  those  who  have  been  recommended  as  markers  to  the  Student 
Evaluation  Branch  by  their  superintendents. 

To  qualify  for  recommendation  by  a superintendent,  a teacher  must 
have  taught  English  30  for  two  or  more  years  (or  four  semesters),  be 
currently  teaching  English  30,  and  have  a Permanent  Professional 
Certificate. 
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Dates  for  Recommendation 


Teachers  who  wish  to  be  recommended  as  markers  for 
January  1996  should  contact  their  superintendents  before 
October  1, 1995.  Teachers  who  wish  to  be  recommended  as 
markers  for  June  and  August  1996  should  contact  their 
superintendents  before  March  1, 1996. 

Criteria  for  Selection  More  teachers  are  recommended  as  markers  by  superintendents  than 

are  required  by  the  Student  Evaluation  Branch  for  any  one  marking 
session.  The  following  criteria  are  considered  when  markers  are 
selected  for  a particular  marking  session: 

• experience  as  a marker  (generally,  first-time  markers  are  given 
priority) 

• regional  representation  (by  zone,  jurisdiction,  and  school) 

• representation  by  student  population  (approximately  one  marker 
for  every  80  students) 

• gender  balance 

Inservices  and  Presentations 

Student  Evaluation  Branch  staff  is  available  to  present  workshops  or 
discussions  related  to  diploma  examinations,  interpretation  of  exam 
results,  and  other  exam-related  issues  at  ATA  Teachers’  Conventions 
and  at  the  annual  EL  AC  Conference.  Please  call  El  ana  Scraba  at 
403-427-(X)10  for  information  and  to  book  speakers. 
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Other  Important  Documents 

Samples  of  Students’  Writing 

A Samples  of  Students'  Writing  document  that  can  be  used  by 
teachers  in  their  classrooms  to  illustrate  provincial  standards  will  be 
distributed  to  schools  in  the  fall  of  1995.  This  document  includes 
samples  of  student  responses  to  the  Reader’s  Response  to  Literature 
Assignment  from  January  arid  June  1995. 

Additional  copies  of  this  document  can  be  ordered  from  the 
LEARNING  RESOURCES  DISTRIBUTING  CENTRE, 

12360  142  Street,  Edmonton,  Alberta  T5L  4X9 
Phone:  403-427-2767,  FAX:  403-422-9750 

Examiners’  Reports 


Following  the  administration  of  each  January  and  June  diploma 
examination,  Student  Evaluation  Branch  sends  copies  of  the  English  30 
Examiners  ’ Report  to  all  senior  high  schools  in  Alberta. 

The  Examiners'  Report  contains 

• detailed  provincial  results 

• examiners’  comments  about  student  performance  on  Parts  A 
and  B of  the  exam 

• a detailed  blueprint  of  Part  B,  classifying  all  multiple-choice 
questions  by  reporting  category 

• the  key  and  difficulty  level  for  each  of  the  multiple-choice  questions 
on  Part  B 

• sample  questions  accompanied  by  commentary 

The  Examiners'  Report  provides  important  information  for  teachers 
who  wish  to  interpret  their  students’  results  in  relationship  to  provincial 
results  as  an  ongoing  form  of  program  evaluation. 
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Annual  Reports 


Each  December  (or  at  the  latest,  January),  the  Student  Evaluation 
Branch  sends  all  superintendents  and  senior  high  school  principals 
copies  of  the  Annual  Report,  Diploma  Examinations  Program.  This 
report  contains  information  about  the  results  achieved  by  all  students 
who  wrote  diploma  examinations  in  the  preceding  school  year.  Each 
report  also  contains  a special  study  on  some  topic  of  interest  (e.g., 
participation  rates,  results  by  gender,  achievement  over  time). 

Additional  copies  are  available  from  the  Student  Evaluation  Branch. 
Phone:  403-427-0010,  FAX:  403-422-4200. 

General  Information  Bulletin 

Each  September,  the  Smdent  Evaluation  Branch  sends  all  senior  high 
school  principals  and  superintendents  copies  of  the  General 
Information  Bulletin:  Diploma  Examination  Programs.  This  bulletin 
provides  the  information,  dates,  policies,  and  rules  that  apply  to  the 
administration  of  all  diploma  examinations  for  the  school  year. 

Teachers  and  students  who  have  questions  about  such  issues  as:  partial 
writings,  word  processor  policy  details,  special  provisions  for  learning 
and/or  physically  disabled  students  writing  diploma  exams,  dates  for 
exam  administration,  definitions  of  mature  students,  etc.,  should 
consult  this  bulletin. 


Previous  Examinations 


Copies  of  previous  English  30  January  and  June  diploma  examinations 
are  available  for  purchase  (@$2.(X))  from  the  LEARNING 
RESOURCES  DISTRIBUTING  CENTRE, 

12360  142  Street,  Edmonton,  Alberta  T5L  4X9 
Phone:  403-427-2767,  FAX:  403-403-422-9750 

Teachers  and  students  should  be  careful  to  consult  previous  exams  that 
are  no  more  than  four  years  old. 
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Description 


Reader’s  Response 
to  Literature  Assignment 


Part  A:  Written  Response 

Part  A:  Written  Response,  worth  50%  of  the  total  diploma 
examination  score,  consists  of  two  thematically  related  writing 
assignments: 

• Reader’s  Response  to  Literature  Assignment 

• Major  Literature  Composition  Assignment 

The  Part  A:  Written  Response  exam  contains  one  reading  selection  of 
either  prose  or  poetry  that  provides  a thematic  focus  and  stimulus  for 
both  assignments.  Students  may  use  a non-electronic  English  language 
dictionary  and  a thesaurus  while  writing  Part  A.  The  total  time 
allowed  for  writing  Part  A is  three  hours. 

The  Reader’s  Response  to  Literature  Assignment  directs  students, 
as  readers  of  a given  selection,  to  respond  to  the  selection  in  the 
context  of  a given  thematic  topic.  The  response  must  be  focused  on 
the  way  in  which  the  students’  ideas  and  impressions  regarding  the 
given  topic  are  supported  by  details  from  the  selection.  Students 
may  extend  or  develop  the  effect  of  the  supporting  details  that  they 
choose  by  associating  them  with  their  personal  experience;  however, 
their  response  must  be  clearly  focused  on  the  given  selection. 

This  assignment  is  designed  to 

• introduce  the  students’  thinking  to  the  thematic  topic  of  the  major 
assignment,  thereby  serving  as  a “warm-up” 

• reinforce  the  purpose  and  effect  of  a writer’s  use  of  detail  in 
communicating  ideas  and  impressions 

• serve  as  a “bridge”  to  the  Part  B:  Reading  portion  of  the  exam  by 
providing  students  with  the  opportunity  to  offer  their  response  to 
the  ideas  and  effectiveness  of  a given  text 

See  pages  12  and  13  for  a sample  Reader’s  Response  to  Literature 
Assignment. 


Length: 

Students  are  expected  to  write  developed  responses  that 
reflect  the  requirements  of  a minor  assignment 

Value: 

15%  of  the  total  examination  score 
(30%  of  the  Part  A score) 

Scoring: 

Scores  contribute  to  the  total  examination  mark  in 
the  following  proportion: 

Thought  and  Detail  7.5% 

Writing  Skills  7.5% 

See  pages  14  and  15  for  the  scoring  criteria. 
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Major  Literature 
Composition  Assignment 


Requirements 

The  Major  Literature  Composition  Assignment  requires  students  to 
write  a formal  composition  based  on  literature  they  have  studied  that 
relates  to  the  topic  on  the  examination. 

Student’s  Thesis 

Students  are  expected  to  demonstrate  their  understanding  of  the  ideas 
presented  in  the  literature  of  their  choice  by  establishing  a direct 
relationship  between  these  ideas  and  the  topic  on  the  examination. 
Students  are  expected  to  discuss  the  assigned  topic  by  establishing  a 
controlling  idea  that  is  appropriate  to  the  literature  they  have  chosen, 
and  by  sustaining  and  developing  the  focus  of  that  idea.  To 
emphasize  the  importance  of  a focused  composition,  planning  space 
is  provided  for  students  to  state  a thesis  or  controlling  idea. 

See  pages  16  and  17  for  a sample  Major  Literature  Composition 
Assignment. 

Literature  Studied 

In  developing  their  ideas,  students  are  expected  to  refer  to  literature 
that  appropriately  reflects  the  demands  of  the  Grade  12  English 
program.  Essays  that  refer  only  to  the  selection  on  the  examination 
are  deemed  Insufficient.  (Seepage  18.) 

Suggested  90  to  100  minutes  for  planning  and  writing 

Time:  10  to  20  minutes  for  revision  and  editing 

Length:  Students  are  expected  to  write  thoughtful  and  well- 

developed  formal  compositions.  Responses  to  this 
assignment  that  are  so  brief  that  they  cannot  be  evaluated 
will  probably  be  deemed  “Insufficient.”  (Seepage  18.) 

Value:  35%  of  the  total  examination  score 

(70%  of  the  Part  A score) 

Scoring:  The  major  assignment  is  scored  for  Thought  and  Detail, 

Organization,  Matters  of  Choice,  and  Matters  of 
Correcmess.  Scores  contribute  to  the  total  examination 
mark  in  the  following  proportion: 

Thought  and  Detail  1 2.5 % 

Organization  7.5% 

Matters  of  Choice  7.5% 

Matters  of  Correctness  7.5% 

See  pages  18  to  21  for  the  scoring  criteria. 
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Blueprint 


The  English  30  Diploma  Examination  is  designed  to  reflect  the 
curriculum.  The  blueprint  on  the  following  page  outlines  the  design 
of  Part  A and  illustrates  the  relationship  between  the  content  and 
scoring  of  assignments  and  the  curriculum  concepts  from  the 
Program  of  Studies  for  Senior  High  Schools. 

As  well,  the  blueprint  delineates  the  categories  in  which  summary 
data  will  be  reported  to  school  jurisdictions  and  high  schools,  and  the 
percentage  that  each  section  of  the  examination  contributes  to  the 
total  mark.  This  information  is  presented  in  detail  in  the  Examiners' 
Report,  distributed  after  the  January  and  June  examination 
administrations. 
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Blueprint 

English  30  Diploma  Examination 
Part  A:  Written  Response 
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Sample  Assignments  and  Scoring  Criteria 


Reader’s  Response  to 
Literature — Sample 
Assignment 


Instructions 


1.  Read  the  poem  “I  Hear  an  Army  Charging  Upon  the  Land” 
carefully  and  thoughtfully  before  you  start  the  writing 
assignments. 

2.  Read  both  the  Reader’s  Response  to  Literature 
Assignment  and  the  Literature  Composition  Assignment 
before  you  start  writing. 


I HEAR  AN  ARMY  CHARGING  UPON  THE  LAND 


I hear  an  army  charging  upon  the  land 

And  the  thunder  of  horses  plunging,  foam  about  their 
knees. 

Arrogant,  in  black  armour,  behind  them  stand. 
Disdaining  the  reins,  with  fluttering  whips,  the 
charioteers. 

They  cry  unto  the  night  their  battlename: 

I moan  in  sleep  when  I hear  afar  their  whirling 
laughter. 

They  cleave  the  gloom  of  dreams,  a blinding  flame. 
Clanging,  clanging  upon  the  heart  as  upon  an  anvil. 

They  come  shaking  in  triumph  their  long  green  hair: 
They  come  out  of  the  sea  and  run  shouting  by  the 
shore. 

My  heart,  have  you  no  wisdom  thus  to  despair? 

My  love,  my  love,  my  love,  why  have  you  left  me 
alone? 


James  Joyce 
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Reader’s  Response  to  The  Assignment 

Literature — Sample 

Assignment 

James  Joyce’s  poem  “I  Hear  an  Army  Charging  Upon  the 
Land”  suggests  the  speaker’s  response  to  the  threat  of  forces 
that  are  beyond  his  or  her  control. 


What  does  the  poem  “I  Hear  an  Army  Charging 
Upon  the  Land”  convey  to  you  about  the  nature 
or  effect  of  threatening  forces?  Support  your 
idea(s)  and/or  impression(s)  with  reference  to 
specific  detail  from  the  poem. 
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Thought  and  Detail  (curriculum  concepts  1,  and  3 to  13) 


Reader’s  Response  to 
Literature  Assignment 
— Scoring  Criteria 
for  1996 


5 Excellent:  Ideas  expressed  are  insightful,  carefully 
considered,  and  confident.  Support  is  precise  and 
thoughtfully  selected.  A perceptive  response  to  the  task 
is  demonstrated. 

4 Proficient:  Ideas  expressed  are  thoughtful.  Support  is 

relevant  and  purposeful.  A competent  response  to  the  task  is 
demonstrated. 

3 Satisfactory:  Ideas  expressed  are  appropriate.  Support  is 
straightforward  and  matter-of-fact.  A satisfactory  response  to 
the  task  is  demonstrated. 

2 Limited:  Ideas  expressed  are  superficial  and  underdeveloped. 
Support  is  vague  and/or  repetitive.  Such  writing  does  not 
fulfill  the  task  adequately. 

1 Poor:  Ideas  are  only  marginally  relevant  and  are  largely 
undeveloped.  Support  is  inappropriate  or  lacking.  Such 
writing  may  be  frustrating  for  the  reader. 

INS  Insufficient:  The  marker  can  discern  no  evidence  of  an 
attempt  to  fulfill  the  assignment  as  stated,  or  the  response  is 
so  deficient  in  length  that  it  is  not  possible  to  assess  thought 
and  detail. 


When  marking  Thought  and  Detail,  the  marker  should  consider 

• the  quality  of  the  unifying  ideas 

• how  effectively  the  response  addresses  the  question 

• how  clearly  the  response  is  developed  (by  examples,  specific 
details,  analogies,  etc.) 
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Writing  Skills  (curriculum  concepts  2 to  5) 


Reader’s  Response  to 
Literature  Assignment 
— Scoring  Criteria  for 
1996  (continued) 


When  marking  Writing  Skills,  the  marker  should  consider  the 
effectiveness  of  the  total  impression  created  by  the  writer’s  voice, 
and  the  extent  to  which  the  writing  demonstrates  control  of 

• diction  • mechanics 

• syntax  • grammar 


5 Excellent:  The  writing  is  skillfully  structured  and  fluent 
Diction  is  appropriate  and  effective.  Syntax  is  controlled  and 
varied.  The  relative  absence  of  error  is  impressive  under  the 
circumstances,  and  minor  errors  do  not  detract  from  the 
clarity  or  effectiveness  of  communication. 

4 Proficient:  The  writing  is  clear  and  generally  fluent.  Diction 
is  appropriate  and  specific.  Syntax  is  controlled.  Minor 
errors  do  not  reduce  clarity  of  communication. 

3 Satisfactory:  The  writing  is  clear.  Diction  is  adequate  but 
tends  to  be  general  rather  than  specific.  Syntax  is  generally 
straightforward.  Despite  minor  errors,  the  student 
demonstrates  control  of  conventions. 

2 Limited:  The  writing  may  be  unclear  and/or  ineffective. 

Diction  is  inappropriate  and/or  imprecise.  Syntax  is  immature 
and/or  awkward.  Errors  indicate  a lack  of  control  of 
conventions. 

1 Poor:  The  writing  is  frequently  unclear  and  not  fluent 
Diction  is  frequently  inaccurate.  Syntax  is  confused  and 
uncontrolled.  Frequent  errors  impede  communication. 


Note:  Evaluation  of  the  Minor  Assignment  on  the  diploma  examination 
should  be  in  the  context  of  Louise  Rosenblatt’s  suggestion: 

The  evaluation  of  the  answer  would  be  in  terms  of  the  amount  of 
evidence  that  the  [student]  has  actually  read  something  and  thought 
about  it,  not  a question  of  whether  necessarily  he  has  thought  about  it 
in  the  way  an  adult  would,  or  given  an  adult’s  “correct”  answer  A 


^Rosenblatt,  Louise.  “The  Reader’s  Contribution  in  the  Literary  Experience.”  An 
interview  with  Lionel  Wilson  in  The  English  Quarterly  1 (Spring,  1981):  3-12. 
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Major  Literature  Composition  The  Assignment 
— Sample  Assignment 

Much  literature  reflects  the  struggle  of  the  individual  to  cope 
with  or  overcome  threatening  forces. 


Write  an  essay  based  on  literature  that  you  have  studied  in 
which  the  author  examines  the  individual’s  response  to 
threatening  forces.  What  idea(s)  does  the  audior  develop 
regarding  the  individual  in  the  face  of  threatening  forces? 
Support  and  develop  your  controlling  idea  by  providing 
specific  reference  to  detail  from  the  literature  you  choose  to 
discuss. 


Guidelines  for  Writing 

• Choose  your  selection  from  relevant  short  stories,  novels, 
plays,  poems,  other  literature,  or  films  that  you  have  studied 
in  your  high  school  English  classes.  You  must  discuss 
literature  other  than  the  poem  provided  in  this  examination 
booklet 

• Focus  your  essay  on  your  controlling  idea  regarding  the 
individual  in  the  face  of  threatening  forces.  Markers  will  be 
looking  for  evidence  that  you  are  responding  to  the 
requirements  of  the  assignment  as  you  develop  and  support 
your  controlling  idea. 

• Organize  your  composition  so  that  your  ideas  are  clearly  and 
coherently  developed. 


Continued 
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INITIAL  PLANNING 


Major  Literature  Composition 
— Sample  Assignment 
(continued)  Space  is  provided  here  for  your  initial  planning. 

(No  marks  are  awarded  for  work  done  on  this  page) 


Author  and  Tide 


Controlling  Idea  or 
Thesis  Statement 
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Thought  and  Detail  (curriculum  concepts  1 to  3,  5 to  13  ) 


Major  Literature 
Composition 
— Scoring  Criteria 
for  1996 


5 Excellent:  Insightful  ideas  are  supported  by  carefully  chosen 
evidence.  Literary  interpretations  are  perceptive.  Internalized 
appreciation  of  literature  is  apparent. 

4 Proficient:  Thoughtful  ideas  are  supported  by  appropriate 

evidence  or  conventional  ideas  are  supported  by  carefully  chosen 
evidence.  Literary  interpretations  are  sensible. 

3 Satisfactory:  Relevant  ideas  are  supported  by  purposefully 

chosen  evidence.  Literary  interpretations  are  straightforward  and 
defensible,  even  though  they  may  be  predictable. 

2 Limited:  Superficial  ideas  are  weakly  supported.  Literary 
interpretations  are  incomplete.  The  selection  of  literature  to  be 
discussed  is  questionable  in  that  it  may  not  supply  significant 
supporting  details  or  the  selection  of  literature  is  appropriate,  but 
the  selection  of  significant  supporting  details  is  not  evident. 

1 Poor:  Unsupported  generalities  and  details  do  not  develop  the 
topic.  Literary  interpretations  may  not  be  defensible.  The 
selection  of  literature  to  be  discussed  is  inappropriate  or  the 
selection  of  literature  to  be  discussed  is  appropriate,  but  little 
understanding  of  the  literature  or  of  the  topic  is  exhibited.  The 
details  from  literature  obscure  the  ideas  or  are  irrelevant  to  the 
discussion. 

INS  Insufficient: 

• The  student  has  written  so  little  that  it  is  not  possible  to  assess 
thought  and  detail  OR 

• No  reference  has  been  made  to  literature  studied  OR 

• The  only  literary  reference  present  is  to  the  selection  on  the 
examination  OR 

• The  marker  can  discern  no  evidence  of  an  attempt  to  fulfill  the 
assignment  as  stated 


When  marking  Thought  and  Detail,  the  marker  should  consider 

• how  effectively  the  writer’s  ideas  relate  to  the  assignment 

• what  thesis  or  unifying  idea(s)  is  (are)  developed  in  the 
writing 

• what  evidence,  including  selected  details,  has  been  used  to 
support  and  develop  the  thesis 

• the  quality  of  the  unifying  idea(s) 
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Organization  (curriculum  concepts  2 to  5) 


Major  Literature 
Composition 
— Scoring  Criteria 
for  1996  (continued) 


When  marking  Organization,  the  marker  should  consider  how 
effectively  the  writing  demonstrates 

• a focused  and  ordered  discussion,  including  the  use  of 
transition  and  logical  paragraphing 

• establishment  and  maintenance  of  a controlling  idea 

• a developed  and  concluded  discussion  of  ideas 


5 Excellent:  The  introduction  is  successfully  constructed  to 
provide  direction  for  the  reader  and/or  to  provoke  further 
reading.  A personal  focus  is  established.  The  controlling  idea 
is  successfully  sustained  and  developed  in  a clear  and  coherent 
manner.  The  conclusion  is  related  thoughtfully  and  effectively 
to  the  topic. 

4 Proficient:  The  introduction  is  constructed  to  provide 

direction  for  the  reader.  The  controlling  idea  is  focused  and  is 
generally  sustained.  The  development  of  the  controlling  idea  is 
clear  and  coherent.  The  conclusion  is  related  effectively  to  the 
topic. 

3 Satisfactory:  The  introduction  is  constructed  to  provide  a 
general  direction  for  the  reader.  The  controlling  idea  provides 
a focus  at  the  beginning  that  is  mechanically  maintained.  The 
development  of  the  controlling  idea  is  clear,  but  coherence  may 
falter.  The  conclusion  is  related  functionally  to  the  topic. 

2 Limited:  The  introduction,  if  present,  is  perfunctory,  i.e., 
related  in  a minimal  or  limited  way  to  the  rest  of  the  essay.  A 
focused  controlling  idea  is  lacking  or  is  not  maintained  in  the 
development  of  the  composition.  The  ideas  are  not  clearly 
developed.  The  conclusion  is  not  functional. 

1 Poor:  The  introduction,  if  present,  is  not  functional, 
i.e.,  does  not  control  or  relate  to  the  rest  of  the  essay.  A 
controlling  idea  is  lacking.  The  topic  is  not  developed  or  is 
developed  incoherently.  The  conclusion,  if  present,  is  obscure. 
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Matters  of  Choice  (curriculum  concept  3) 


Major  Literature 
Composition 
— Scoring  Criteria 
for  1996  (continued) 


When  marking  Matters  of  Choice,  the  marker  should  consider 
the  extent  to  which  the  writer’s  choices  contribute  to  the 
effectiveness  of  the  composition.  The  marker  should  consider 
the  writer’s  choices  of 

• diction 

• syntactical  structures  (such  as  parallelism,  balance, 
inversion) 

and  the  extent  to  which  the  stylistic  choices  contribute  to  the 
creation  of  voice 


5 Excellent:  Choices  contribute  to  a skillful  composition. 
Diction  is  precise  and  specific.  Syntactical  structures  are 
effective  and  sometimes  polished.  Stylistic  choices  contribute 
to  a fluent  and  confident  composition. 

4 Proficient:  Choices  contribute  to  a considered  composition. 
Diction  is  specific  and  effective.  Syntactical  structures  are 
generally  effective.  Stylistic  choices  contribute  to  a competent 
composition. 

3 Satisfactory:  Choices  contribute  to  a conventional 
composition.  Diction  is  adequate  but  may  be  lacking  in 
specificity.  Syntactical  structures  are  generally  straightforward, 
but  attempts  at  more  complex  structures  may  be  awkward. 
Stylistic  choices  contribute  to  a clear  composition. 

2 Limited:  Diction  is  imprecise  and/or  inappropriate.  Syntax  is 
frequently  awkward  and/or  immature.  The  writing  may  be 
vague,  redundant,  and/or  unclear.  An  inadequate  repertoire  of 
language  choices  contributes  to  a limited  composition. 

1 Poor:  Diction  is  overgeneralized  and/or  inaccurate.  Syntax  is 
confusing  and  uncontrolled.  The  writing  is  unclear.  Lack  of 
language  choices  contributes  to  a poor  composition. 
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Major  Literature 
Composition 
— Scoring  Criteria 
for  1996  (continued) 


Matters  of  Correctness  (curriculum  concept  3) 


When  marking  Matters  of  Correctness,  the  marker  should 
consider  the  correctness  of 

• sentence  construction  (completeness,  consistency, 
subordination,  coordination,  predication) 

• usage  (accurate  use  of  words  according  to  convention 
and  meaning) 

• grammar  (agreement  of  subject — verb/pronoun — 
antecedent,  pronoun  reference,  consistency  of  tense) 

• mechanics  (punctuation,  spelling,  capitalization) 

PROPORTION  OF  ERROR  TO  COMPLEXITY  AND 
LENGTH  OF  RESPONSE  MUST  ALSO  BE  CONSIDERED. 


5 Excellent:  This  writing  demonstrates  confidence  in  control  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics. 
The  relative  absence  of  error  is  impressive  considering  the 
complexity  of  the  response  and  the  circumstances. 

4 Proficient:  This  writing  demonstrates  competence  in  control  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics. 
Minor  errors  in  mechanics,  grammar,  and/or  in  complex 
language  structures  are  acceptable  and  understandable 
considering  the  circumstances. 

3 Satisfactory:  This  writing  demonstrates  control  of  the  basics  of 
correct  sentence  construction,  usage,  grammar,  and  mechanics. 
There  may  be  occasional  lapses  in  control  of  sentence 
construction  and  usage,  and/or  minor  errors  in  grammar  and 
mechanics.  However,  the  communication  remains  clear. 

Limited:  This  writing  demonstrates  a faltering  control  of  correct 
2 sentence  construction,  usage,  grammar,  and  mechanics.  The 
range  of  sentence  construction  problems  and  errors  in  usage, 
grammar,  and/or  mechanics  blurs  the  clarity  of  communication. 

Poor:  This  writing  demonstrates  lack  of  control  of  correct 
sentence  construction,  usage,  grammar,  and  mechanics.  The 
1 unclear  and  incorrect  sentence  constructions  and  jarring  errors  in 
usage,  grammar,  and  mechanics  impair  communication. 
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Suggestions  for  Students 


General  Suggestions 


Suggestions  for  Writing 
the  Reader’s  Response  to 
Literature  Assignment 


Teachers  may  wish  to  share  with  their  students  the  following 
suggestions  for  preparing  to  write  Part  A of  the  English  30 
Diploma  Examination. 

• The  examination  is  designed  to  be  written  comfortably  in  2 1/2 
hours.  You  will  be  allowed  3hours  to  write  the  exam.  We 
recommend  that  you  use  the  additional  1/2  hour  for  careful  editing 
and  proofreading.  You  should  make  edits  directly  on  your  revised 
work. 

• Read  the  instructions  carefully.  The  time  you  spend  in  reading  and 
thinking  about  the  assignments  is  time  well  spent.  Many  students 
find  that  highlighting  or  underlining  key  words  in  the  assignments 
helps  them  to  focus  on  what  is  expected. 


• Consider  what  idea,  feeling,  or  impression  the  reading  selection 
on  the  exam  conveys  to  you  regarding  the  topic  stated  in  the 
assignment.  Note  the  details  of  the  selection  that  have  reinforced 
these  ideas  or  impressions.  Be  sure  to  support  your  ideas  and 
impressions  with  reference  to  these  details. 

• Anything  about  the  selection  that  is  effective  in  conveying  some 
aspect  of  the  topic  as  stated  in  the  assignment  may  serve  as  support; 
for  example,  any  of  the  effects  of  word  choice,  image,  mood  or  tone, 
setting,  or  structure,  may  serve  as  supportive  “details”  for  the 
purposes  of  this  assignment. 

• If  you  explain  the  details  you  have  chosen  from  the  selection  by 
making  reference  to  your  personal  experience,  be  sure  to  indicate  the 
way  in  which  your  experience  relates  to  the  details  in  the  selection. 
The  focus  of  your  response  must  be  on  the  given  selection,  not  on 
your  personal  experience. 

• Do  not  create  a poem  or  a narrative  as  a response  to  this  assignment. 

• The  assignment  requires  a discussion  of  your  ideas  or  impressions  of 
the  given  selection  with  reference  to  details.  Do  not  simply  quote  a 
word  or  phrase  from  the  given  selection  and  leave  the  reader  to  infer 
how  the  quotation  relates  to  your  response. 

• Prepare  yourself  for  this  assignment  by  reading  and  thinking  about 
poems  and  short  prose  excerpts,  paying  special  attention  to  the  ways 
in  which  details  create  and  influence  a reader’s  response. 
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Suggestions  for  Writing 
the  Literature  Composition 
Assignment 


• Be  sure  that  the  literature  you  write  about  is  appropriate  for 
the  topic  and  level  of  discussion.  Choose  literature  from  the 
authorized  list  of  texts  or  works  of  comparable  merit  that  you  know 
well. 

• Focus  your  essay  on  the  controlling  idea  that  you  have  established. 
Your  thesis  statement  is  expected  to  reflect  the  assignment  and  to 
direct  the  development  of  your  entire  essay.  Markers  will  be 
looking  for  clear  evidence  that  you  are  responding  to  the 
requirements  of  the  assignment. 

• Avoid  summarizing  the  plot  of  a chosen  literary  work.  Markers 
will  be  familiar  with  the  plot  of  the  selection  you  have  chosen  to 
write  about.  You  should  provide  supporting  details  that 
purposefully  relate  to  the  controlling  idea  or  thesis  and  to  the 
requirements  of  the  assignment. 

• If  you  discuss  the  film  version  of  literature  you  have  studied, 
clearly  indicate  that  it  is  the  film  version  that  you  are  referring  to. 

• The  assignment  requires  that  your  composition  be  written  in  essay 
format. 
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Part  B:  Reading 


Description 

Readings 


Questions 


Part  B:  Reading,  worth  50%  of  the  total  diploma  examination  mark, 
is  designed  as  a two-hour  examination  consisting  of  70  multiple- 
choice  questions  based  on  readings  from  fiction,  non-fiction,  poetry, 
and  modern  and  Shakespearean  drama.  Since  January  1994,  students 
have  been  allowed  2 1/2  hours  to  write  this  exam. 

The  readings  on  the  exam  are  chosen  on  the  basis  of  their  literary 
merit,  the  level  of  challenge  that  they  represent  as  appropriate  for 
graduating  English  30  students,  and  the  breadth  of  cultural 
backgrounds  that  they  represent.  They  are,  in  other  words,  chosen  to 
reflect  the  curriculum.  The  reading  selections  are  provided  with 
introductory  preambles  or  explanatory  notes  whenever  such 
additional  information  is  necessary  or  appropriate  to  establish 
context.  Brief  notes  accompany  each  author’s  name  to  further  the 
reader’s  appreciation  of  the  context.  Footnotes  are  provided 
wherever  appropriate. 

The  questions  on  the  reading  exam  progress  through  each  selection 
in  a manner  that  is  valid  and  consistent.  Teacher  committees  provide 
the  direction  for  questioning  that  represents  a legitimate  examination 
of  the  text  under  the  restrictions  of  a multiple-choice  examination 
format. 

To  compensate  for  the  restrictions  of  a multiple-choice  format, 
questions  and  answers  are  designed  to  be  instructive,  discriminating, 
stimulating,  and  valid.  Each  reading  selection  is  responded  to  as  a 
whole  and  is  “discussed”  in  the  questions  through  both  specific  and 
detailed  analyses  and  general  or  holistic  conclusions.  The  questions 
are  designed  to  lead  students  through  an  understanding  of  the  text 
while  allowing  them  to  demonstrate  their  skills  and  knowledge. 

The  questions  on  each  genre  are  designed  to  reflect  the  inherent 
nature  of  the  genre;  for  example,  the  set  of  questions  on  a given 
poem  acknowledges  the  poetic  aspects  of  that  poem  through  the  use 
of  carefully  chosen  quotations  that  reflect  effective  patterns  of  sound, 
image,  and  meaning.  It  is  hoped  and  expected  that  students  will 
“hear”  the  poem  as  they  are  reading  it.  Likewise,  the  questions  on 
drama  excerpts  are  designed  to  acknowledge  the  dramatic  aspects  of 
the  text;  it  is  hoped  and  expected  that  students 
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Course  Content  Categories 


Thinking  Skill  Categories 


Blueprint 


will  “see”  and  “hear”  the  given  scene  within  the  context  that  is 
presented,  as  they  read  it  The  questions  on  fiction  and  non-fiction 
selections  reflect  the  tone  of  the  selection  or  excerpt. 

The  questions  examine  students’  skills  in  the  following  course 
content  areas: 

• understanding  meanings 

• understanding  and  interpreting  the  relationship  between  form  and 
content 

• understanding  and  interpreting  human  experience  and  values  as 
expressed  through  literature 

The  questions  are  developed  to  assess  the  following  thinking  skills: 

• understanding  literal  meaning 

• drawing  inferences  and  applying  knowledge 

• evaluating  the  ideas,  techniques,  and  values  presented  in  the 
reading  selections 


Part  B Reading  of  the  English  30  Diploma  Examination  is  designed 
to  reflect  the  curriculum.  The  blueprint  for  Part  B is  on  the  following 
page.  Questions  are  classified  according  to  the  course  content 
categories  of  meanings,  critical  response,  and  human  experience  and 
values,  and  according  to  the  thinking  skills  of  literal  understanding, 
inference  and  application,  and  evaluation. 
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* Program  of  Studies  for  Senior  High  Schools,  pages  152(vi)-152(xi),  and  the  Senior  High  Language  Arts  1982  Curriculum  Guide,  pages  21-31 


Suggestions  for  Students 


Multiple-choice  questions  on  the  English  30  reading  exams  are 

developed  very  carefully  to  assess  students’  knowledge  and  thinking 

skills.  Following  are  a few  suggestions  to  help  you  capitalize  on  your 

knowledge  and  skills. 

• Be  sure  to  read  the  selection  carefully  and  think  about  it  before  you 
attempt  any  of  the  multiple-choice  questions  associated  with  the 
reading  selection.  Each  set  of  multiple-choice  questions  is  designed 
to  consider  the  reading  selection  in  a systematic  way.  The  first 
questions  in  the  set  will  help  to  establish  the  context  for  the  entire  set 
of  questions.  The  next  questions  will  ask  about  specific  elements  of 
the  selection:  meanings  of  words  or  phrases  or  figures  of  speech, 
effects  of  rhetorical  elements  of  style  or  writer’s  technique, 
characterization,  character  traits  or  attitudes  or  motivations, 
relationships  between  characters,  writer’s  tone,  etc.  The  last  questions 
in  the  set  will  ask  about  more  global  elements  that  are  best  answered 
through  a consideration  of  the  reading  selection  as  a whole:  main  idea 
or  theme  or  thesis,  writer’s  purpose,  etc. 

• Try  to  establish  the  attitude  of  the  writer  toward  his  or  her 
subject.  For  example,  is  the  writer  being  ironic,  nostalgic, 
sympathetic? 

• Be  sure  that  you  understand  the  focus  of  each  question  before  you 
consider  the  possible  “answers.”  (Do  not  overlook  key  words  in  the 
“stem”  of  the  question.) 

• Some  of  the  questions  on  the  exam  are  designed  to  test  your  powers  of 
judgement.  These  questions  include  in  their  stems  bold-faced 

' qualifiers  such  as  mainly,  most  strongly,  most  clearly,  etc.  Choose 
the  alternative  that  best  supports  the  focus  of  the  question. 

• Work  from  partial  knowledge  when  it  is  appropriate  to  do  so.  If  an 

answer  to  a question  does  not  become  obvious  to  you  immediately,  you 
may  want  to  eliminate  the  answers  that  seem  most  clearly  wrong  and 
then  use  your  powers  of  judgement  to  select  an  answer  from  those  that 
remain. 

• Aim  to  extend  your  vocabulary  over  time.  Some  of  the  reading 
skills  tested  on  Part  B relate  directly  to  the  ability  to  decode  word 
meaning  through  the  implications  of  context,  prefixes,  suffixes, 
derivatives,  etc.  Since  no  dictionaries  are  allowed  in  the  writing  of  Part 
B,  you  will  have  a distinct  advantage  if  you  develop  your  knowledge 
and  skills  in  this  area. 
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English  30  Standards 

The  following  description  of  achievement  standards  will  give 
students  and  teachers  a general  impression  of  the  levels  of 
achievement  that  are  expected  of  students  in  English  30.  Two 
standards,  or  levels,  are  described — the  acceptable  standard  and  the 
standard  of  excellence. 


Objectives  of  the  Course 

English  30  is  intended  for  students  who  have  an  interest  in  language 
< and  literature  and  who  are  preparing  for  academic  post-  secondary 

studies.  English  30  is  therefore  designed  to  expose  students  to  a 
wide  range  of  human  experience  and  values  through  the  study  of 
literature  and  film,  and  to  develop  their  ability  to  communicate 
effectively  in  academic  settings  as  well  as  in  daily  life. 


Achievement  Standards 

The  Program  of  Studies  for  English  10-20-30  outlines  key  concepts 
and  skills  in  the  five  language  arts  strands:  reading,  writing, 
speaking,  listening,  and  viewing.  Since  these  strands  are 
interdependent,  skills  developed  in  one  area  reinforce  those  in 
other  areas. 

Students  in  English  30  study  literature  in  a variety  of  forms:  fiction, 
non-fiction,  poetry,  drama,  and  film.  They  are  expected  to  consider 
abstract  ideas  and  relationships,  concentrating  on  human  experience 
and  values,  as  reflected  in  literature  of  varying  degrees  of  difficulty 
that  is  drawn  from  the  work  of  significant  Canadian,  British, 
American,  and  other  international  authors. 

Students  are  expected  to  understand  and  to  express  relationships 
between  ideas  and  literary  style  and  structure  as  well  as  relationships 
among  various  literary  works.  They  are  also  expected  to  present 
their  experiences,  ideas,  and  responses  to  complex  literary,  visual, 
and  audio  material  clearly,  correctly,  thoughtfully,  and  effectively  in 
both  speech  and  writing.  They  are  expected  to  understand  and  apply 
key  literary  concepts,  such  as  metaphor,  irony,  theme,  point  of  view, 
and  symbol,  to  their  discussions  of  literature. 
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Acceptable  Standard 


Standard  of  Excellence 


Students  who  attain  the  acceptable  standard  of  achievement  in  English 
30  receive  a final  passing  mark  of  50%  or  higher.  Students  achieving 
the  acceptable  standard  are  able  to  speak  and  write  clearly  and 
correctly  about  material  that  is  presented  directly  and  in  conventional 
structures.  These  students  are  able  to  delve  beyond  the  literal  level 
and  to  demonstrate  that  they  understand  the  effect  of  such  basic 
literary  devices  as  foreshadowing,  irony,  and  juxtaposition.  They  are 
also  able  to  relate  experience  presented  in  literature  to  their  own 
experiences. 

Students  achieving  the  acceptable  standard  are  able,  with  assistance, 
to  deal  with  the  vocabulary,  literary  understanding,  writing,  and 
speaking  tasks  demanded  by  the  course.  Assistance  may  include 
support  such  as  additional  explanation,  teacher  guidance,  discussion 
with  peers,  or  additional  time  to  revise  work.  The  oral  and  written 
expression  of  students  achieving  the  acceptable  standard  is  clear  and 
correct  when  they  are  discussing  more  complex  materials  on  a 
simple  level. 

Achievement  of  the  acceptable  standard  in  English  30  means  that 
students’  command  of  language  is  sufficient  for  them  to  communicate 
uncomplicated  ideas  clearly  and  generally  correctly  in  speech  and 
writing. 

Students  who  attain  the  standard  of  excellence  in  English  30  receive  a 
mark  of  80%  or  higher.  Such  students  are  able  to  express,  orally  and 
in  writing,  complex  and  abstract  ideas  drawn  primarily  from  their 
reading  and  understanding  of  various  literary  genres.  This  expression 
of  ideas  is  fluent,  thoughtful,  and  effective  when  they  work 
independently. 

Achievement  of  the  standard  of  excellence  in  English  30  means  that 
in  addition  to  understanding  complex  literary  structures,  complex 
characterization,  and  mature  vocabulary,  students  are  able  to 
appreciate  figurative,  symbolic,  stylistic,  and  thematic  elements  in 
literature  and  film.  These  students  demonstrate  insight  into  an 
author’s  purpose  and  the  connections  between  technique  and  effect, 
and  are  able  to  relate  one  work  of  literature  to  another  and  to  human 
experience  generally. 
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Students  achieving  the  standard  of  excellence  are  able  to  respond 
perceptively,  with  their  own  ideas,  to  the  experiences  presented  in 
literature  and  film.  These  students  are  able  to  assess  critically  the 
techniques  and  effectiveness  of  print,  film,  and  audio  presentations. 
They  will  generate  such  responses  independently,  and  present  their 
responses,  whether  in  speech  or  writing,  in  clear,  precise,  correct,  and 
lively  language. 

When  using  all  forms  of  communication,  students  achieving  the 
standard  of  excellence  demonstrate  relatively  sophisticated  language 
skills.  Their  writing  indicates  that  they  have  made  stylistic  choices 
for  particular  effect  and  shows  their  ability  to  experiment  with  a 
variety  of  rhetorical  approaches.  A high  degree  of  control  over  tone, 
diction,  syntax,  and  structure  is  evident  in  their  written  and  oral 
presentations.  This  fluency  and  maturity  of  thought  and  expression 
is  exhibited  even  when  the  student  is  working  with  difficult  material 
that  requires  articulation  and  clarification  of  relatively  abstract  ideas. 


Credits 

“Chamber  Music  XXXVI,  T Hear  an  Army  Charging  Upon  the 
Land’  ” from  Collected  Poems  by  James  Joyce.  Copyright 
1918  by  B.W.  Heubsch,  Inc.,  1927,  1936  by  James  Joyce,  1946 
by  Nora  Joyce.  Used  by  permission  of  Viking  Penguin,  a 
division  of  Penguin  Books  USA  Inc. 
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